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Grade  6 English  Language  Arts 
Achievement  Testing  Program 

This  preliminary  report  provides  teachers,  school  administrators,  and  the  public  with  an  overview  of  the 
results  for  the  June  1992  Grade  6 English  Language  Arts  Achievement  Test.  It  complements  the  detailed 
school  and  jurisdiction  reports  that  were  mailed  to  schools  and  school  jurisdiction  offices  in  early  October. 
The  1992  Achievement  Testing  Program  Provincial  Report  provides  complete  analyses  of  the  provincial 
results  for  the  test.  This  report  will  be  available  to  educators  and  to  the  public  in  December  1992. 


Percentage  of  Students  Achieving : 


Acceptable  Standard 


Composition  Reading  Total  Test 


Standard  of  Excellence 


Composition  Reading  Total  Test 


Who  Wrote  the  Test ? 

Students  enrolled  in  the  regular  Grade  6 English  Language  Arts 
program  were  expected  to  write  the  1992  achievement  test.  A total 
of  33  717  students  wrote  the  June  1992  test. 

What  Was  the  Test  Like ? 

The  test  had  two  parts. 

Part  A:  Composition  provided  students  with  a picture  and  a brief 
explanation  as  a prompt  for  their  writing.  Students  chose  the 
format  (narrative,  letter,  or  diary/journal  entries)  that  would  allow 
them  to  do  their  best  writing.  This  part  of  the  test  was  scored  in 
five  categories:  Content,  Organization,  Sentence  Structure, 
Vocabulary,  and  Conventions.  Content  and  Organization  were 
weighted  to  be  worth  twice  as  much  as  each  of  the  other  categories. 

Part  B:  Reading  consisted  of  50  multiple-choice  questions  based  on 
reading  selections  from  fiction,  non-fiction,  drama,  poetry,  and 
visual  media. 

How  Well  Did  Students  Do? 

Students’  weak  performance  in  reading  suggests  that  they  have 
difficulty  applying  critical  reading  skills.  They  tended  not  to 
understand  ideas,  details,  and  relationships  that  were  implied  in  a 
reading  selection.  As  well,  they  often  had  difficulty  in  answering 
questions  that  required  them  to  make  a judgment,  where  they  had 
to  evaluate  the  alternatives  in  the  context  of  the  reading  selection 
to  select  the  best  answer. 


Achievement  Standard  * 
^ Actual  Results  ** 


Fewer  students  than  expected  demonstrated  writing  skills  as 
required  in  Grade  6 English  Language  Arts. 


‘ the  percentage  of  students  in  the  province 
expected  to  meet  the  acceptable  standard 
and  the  standard  of  excellence 
**  the  percentage  of  students  in  the  province 
who  met  standards 


Has  Achievement  Changed  Since  1984 ? 

A special  study  of  changes  in  achievement  was  conducted  as  part 
of  the  provincial  assessment.  Preliminary  results  showed  that 
achievement  levels  in  1992  were  not  significantly  different  from 
results  in  either  1984  or  1988.  Details  are  reported  in  the  1992 
Achievement  Testing  Program  Provincial  Report. 


Observations 

Students  found  the  reading  part  of  the  test  to  be  very  challenging.  The  following  is  a discussion  of  specific  areas  of 
strength  and  difficulty  for  those  Grade  6 students  who  wrote  the  June  1992  test.  Sample  questions  from  the  test 
are  provided  to  highlight  relative  strengths  and  areas  that  need  more  development  for  students  achieving  at  both 
the  acceptable  standard  and  the  standard  of  excellence.  For  each  sample  question,  the  correct  answer  is  marked 
with  an  asterisk.  The  percentage  of  students  choosing  each  alternative  is  also  provided. 


1. 

The  Wawaniki  lived 

oo 

CM 

A. 

in  the  forest 

17.4 

B. 

in  the  far  north 

75.3 

*C. 

near  the  sunrise 

4.4 

D. 

on  the  southern  seashores 

41. 

Terry’s  “symbolic  act”  (line  12)  was  to 

19.5 

A. 

complete  a personal  challenge 

21.8 

B. 

continue  to  believe  in  his  dream 

36.5 ! 

‘C. 

dip  his  artificial  leg  into  the  Atlantic 
Ocean 

21.0 

D. 

. raise  one  dollar  from  each  Canadian 

Acceptable  Standard — Sample  Questions  and  Commentary 
Question  1 required  students  to  locate  or  identify  the  setting  of  a 
passage.  Students  achieving  the  acceptable  standard  can  readily 
do  this. 

Question  41  required  students  to  infer  the  motivation  of  the  main 
character.  Students  achieving  the  acceptable  standard  had 
difficulty  with  character  motivation  that  was  not  directly  stated. 

The  strengths  of  students  who  demonstrated  an  acceptable 
standard  of  performance  include  an  ability  to 

• extract  directly  stated  details  of  setting,  scene,  and  character 
motivation  (see  question  1) 

• recognize  cause-and-effect  relationships  when  directly  stated 

• recognize  meanings  of  words  and  phrases  from  the  context  of  the 
material 

However,  many  of  these  students  had  difficulty 

• inferring  meanings  of  words  and  phrases  from  abstract  material 

• inferring  character  motivation 

• making  a judgment  about  the  main  idea  of  a reading  selection 

• making  a judgment  about  plausible  outcomes  in  a reading 
selection 

• understanding  a poem 


46.  William  took  comfort  if  “he  heard  some 
slower  unfortunate  clomping  behind”  him 
(lines  24-25)  because  he 


18.4 

A. 

felt  sorry  for  the  slower  runners 

11.3 

B. 

was  ahead  of  some  of  the  fast 

runners 

. 10.5 

C. 

knew  that  he  would  cross  the  finish 
line  first 

57.4 

*D. 

knew  that  he  would  not  finish  last  in 
the  race 

Standard  of  Excellence — Sample  Questions  and  Commentary 
Question  46  required  students  to  infer  character  motivation. 
Students  achieving  the  standard  of  excellence  had  no  difficulty 
making  this  type  of  inference. 

Question  43  required  students  to  make  a judgment  about 
plausible  outcomes  based  on  their  ability  to  synthesize  information 
in  the  reading  selection.  A large  number  of  students  achieving  the 
standard  of  excellence  had  difficulty  doing  this-.  Too  many  were 
drawn  to  alternative  C. 


43.  This  article  suggests  that  Terry’s  dream 
was  realized  when 

30.8 *  *A.  Canadians  donated  millions  of 

dollars  for  cancer  research 

1 8.9  B.  he  was  the  first  to  try  to  run  across 

Canada 

40.2  C.  Canadians  became  more  aware  of 
people  with  disabilities 
8.8  D.  he  became  very  famous 


Students  achieving  the  standard  of  excellence  could 

• infer  character  motivation  (see  question  46) 

• infer  meanings  of  words  and  phrases 

• make  a judgment  about  the  main  idea  of  a reading  selection 
However,  many  of  these  students  had  difficulty 

• interpreting  highly  abstract  ideas  and  synthesizing  the 
information 

• making  a judgment  about  plausible  outcomes  in  a reading 
selection  (see  question  43) 
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Percentage  of  Students  Achieving:  Who  Wrote  the  Test  ? 


Acceptable  Standard 


Composition  Reading  Total  Test 


Standard  of  Excellence 


Composition  Reading  Total  Test 


Students  enrolled  in  the  regular  Grade  6 English  Language  Arts 
program  were  expected  to  write  the  1992  achievement  test.  A total 
of  33  717  students  wrote  the  June  1992  test. 

What  Was  the  Test  Like ? 

The  test  had  two  parts. 

Part  A:  Composition  provided  students  with  a picture  and  a brief 
explanation  as  a prompt  for  their  writing.  Students  chose  the 
format  (narrative,  letter,  or  diary/journal  entries)  that  would  allow 
them  to  do  their  best  writing.  This  part  of  the  test  was  scored  in 
five  categories:  Content,  Organization,  Sentence  Structure, 
Vocabulary,  and  Conventions.  Content  and  Organization  were 
weighted  to  be  worth  twice  as  much  as  each  of  the  other  categories. 

Part  B:  Reading  consisted  of  50  multiple-choice  questions  based  on 
reading  selections  from  fiction,  non-fiction,  drama,  poetry,  and 
visual  media. 

How  Well  Did  Students  Do? 

Students’  weak  performance  in  reading  suggests  that  they  have 
difficulty  applying  critical  reading  skills.  They  tended  not  to 
understand  ideas,  details,  and  relationships  that  were  implied  in  a 
reading  selection.  As  well,  they  often  had  difficulty  in  answering 
questions  that  required  them  to  make  a judgment,  where  they  had 
to  evaluate  the  alternatives  in  the  context  of  the  reading  selection 
to  select  the  best  answer. 


^ Achievement  Standard  * 
Actual  Results  ** 


Fewer  students  than  expected  demonstrated  writing  skills  as 
required  in  Grade  6 English  Language  Arts. 


r the  percentage  of  students  in  the  province 
expected  to  meet  the  acceptable  standard 
and  the  standard  of  excellence 
the  percentage  of  students  in  the  province 
who  met  standards 


Has  Achievement  Changed  Since  1984? 

A special  study  of  changes  in  achievement  was  conducted  as  part 
of  the  provincial  assessment.  Preliminary  results  showed  that 
achievement  levels  in  1992  were  not  significantly  different  from 
results  in  either  1984  or  1988.  Details  are  reported  in  the  1992 
Achievement  Testing  Program  Provincial  Report. 


Part  A:  Composition 


Test  Blueprint 

The  blueprint  for  Part  A:  Composition  shows  the  reporting  categories  (scoring  guide),  a description  of  the 
writing  assignment,  and  the  range  of  marks. 


Reporting  Category  (Scoring  Guide) 

Description  of  Writing  Assignment 

Range  of  Marks 

Content*  (Selecting  details  to  achieve  a purpose) 

Events  and/or  actions  should  be  plausible  and  appropriate  to  the 
student’s  purpose  for  communicating.  The  student  should  be  able 
to  describe  characters  and  settings  that  are  appropriate  within  the 
context  of  terms  of  reference  established  by  the  student. 

Organization*  (Organizing  details  into  a coherent  whole) 

The  student  should  be  able  to  place  events  in  a coherent  sequence. 

Sentence  Structure  (Structuring  sentences  effectively) 

The  student  should  be  able  to  use  a variety  of  sentence  structures 
effectively  in  writing. 

The  writing  assignment  follows  a writing 
prompt,  both  of  which  the  teacher  reads 
aloud  to  the  students.  The  assignment 
allows  the  student  to  select  the  format  that 
will  best  fit  his/her  approach  to  the  prompt. 

5 — Excellent 
4 — Proficient 
3 — Satisfactory 
2 — Limited 
1 — Poor 

INS  — Insufficient 

Vocabulary  (Selecting  words  and  expressions  correctly  and 
effectively) 

The  student  should  be  able  to  use  words  and  expressions 
effectively  in  writing. 

Conventions  (Using  the  conventions  of  language  correctly  and 
effectively) 

The  student  should  be  able  to  communicate  clearly  in  writing  by 
adhering  to  appropriate  spelling,  grammar,  punctuation,  and 
capitalization. 

*These  two  categories  are  weighted  to  be  worth  twice  as  much  as  each  of  the  other  three. 


Observations  and  Results 

Although  the  overall  quality  of  writing  in  English  Language  Arts  in  1992  is  quite  comparable  to  that  done  in 
1988,  not  enough  students  are  meeting  the  acceptable  standard.  Those  teachers  who  marked  the  tests  were 
disappointed  with  many  of  the  papers.  They  observed  specifically  that  students  are  weak  in  the  following 
areas:  conventions  (mechanics  and  grammar),  sentence  structure  (grammatical  correctness  and  variety),  and 
conclusions  (appropriate  closure  for  the  writing).  The  markers  agreed  that  students  showed  real  strength  in 
the  following  areas:  introduction  and  vocabulary. 

A small  number  of  students  wrote  clearly  excellent  papers.  These  were  lively,  imaginative,  and  technically 
very  well  written.  The  quality  of  these  papers  far  exceeded  the  expectations  for  students  in  a Grade  6 
classroom. 


Percentage  Distribution  of  Scores  by  Reporting  Category 
Part  A:  Composition 


Reporting  Category 

Score  Scale  Points 

Content 

Organization 

Sentence 

Structure 

Vocabulary 

Conventions 

(5)  Excellent 

6.2 

5.2 

6.5 

5.6 

7.5 

(4)  Proficient 

21.5 

19.7 

22.6 

18.9 

23.0 

(3)  Satisfactory 

45.8 

46.7 

47.9 

59.2 

42.1 

(2)  Limited 

23.1 

24.5 

19.1 

14.6 

22.6 

(1)  Poor 

3.3 

3.9 

3.9 

1.6 

4.8 

(INS)  Insufficient 

0.1 

0.1 

0.1 

0.1 

0.1 

Part  A:  Composition 


Test  Blueprint 

The  blueprint  for  Part  A:  Composition  shows  the  reporting  categories  (scoring  guide),  a description  of  the 
writing  assignment,  and  the  range  of  marks. 


Reporting  Category  (Scoring  Guide) 

Description  of  Writing  Assignment 

Range  of  Marks 

Content*  (Selecting  details  to  achieve  a purpose) 

Events  and/or  actions  should  be  plausible  and  appropriate  to  the 
student’s  purpose  for  communicating.  The  student  should  be  able 
to  describe  characters  and  settings  that  are  appropriate  within  the 
context  of  terms  of  reference  established  by  the  student. 

Organization*  (Organizing  details  into  a coherent  whole) 

The  student  should  be  able  to  place  events  in  a coherent  sequence. 

Sentence  Structure  (Structuring  sentences  effectively) 

The  student  should  be  able  to  use  a variety  of  sentence  structures 
effectively  in  writing. 

The  writing  assignment  follows  a writing 
prompt,  both  of  which  the  teacher  reads 
aloud  to  the  students.  The  assignment 
allows  the  student  to  select  the  format  that 
will  best  fit  his/her  approach  to  the  prompt. 

5 — Excellent 
4 — Proficient 
3 — Satisfactory 
2 — Limited 
1 — Poor 

INS  — Insufficient 

Vocabulary  (Selecting  words  and  expressions  correctly  and 
effectively) 

The  student  should  be  able  to  use  words  and  expressions 
effectively  in  writing. 

Conventions  (Using  the  conventions  of  language  correctly  and 
effectively) 

The  student  should  be  able  to  communicate  clearly  in  writing  by 
adhering  to  appropriate  spelling,  grammar,  punctuation,  and 
capitalization. 

*These  two  categories  are  weighted  to  be  worth  twice  as  much  as  each  of  the  other  three. 


Observations  and  Results 

Although  the  overall  quality  of  writing  in  English  Language  Arts  in  1992  is  quite  comparable  to  that  done  in 
1988,  not  enough  students  are  meeting  the  acceptable  standard.  Those  teachers  who  marked  the  tests  were 
disappointed  with  many  of  the  papers.  They  observed  specifically  that  students  are  weak  in  the  following 
areas:  conventions  (mechanics  and  grammar),  sentence  structure  (grammatical  correctness  and  variety),  and 
conclusions  (appropriate  closure  for  the  writing).  The  markers  agreed  that  students  showed  real  strength  in 
the  following  areas:  introduction  and  vocabulary. 

A small  number  of  students  wrote  clearly  excellent  papers.  These  were  lively,  imaginative,  and  technically 
very  well  written.  The  quality  of  these  papers  far  exceeded  the  expectations  for  students  in  a Grade  6 
classroom. 


Percentage  Distribution  of  Scores  by  Reporting  Category 
Part  A:  Composition 


Score  Scale  Points 

Reporting  Category 

Content 

Organization 

Sentence 

Structure 

Vocabulary 

Conventions 

(5)  Excellent 

6.2 

5.2 

6.5 

5.6 

7.5 

(4)  Proficient 

21.5 

19.7 

22.6 

18.9 

23.0 

(3)  Satisfactory 

45.8 

46.7 

47.9 

59.2 

42.1 

(2)  Limited 

23.1 

24.5 

19.1 

14.6 

22.6 

(1)  Poor 

3.3 

3.9 

3.9 

1.6 

4.8 

(INS)  Insufficient 

0.1 

0.1 

0.1 

0.1 

0.1 

Part  B:  Reading 


Test  Blueprint 

The  blueprint  for  Part  B:  Reading  shows  the  reporting  categories  and  cognitive  levels  under  which  questions 
are  classified. 


Question  Numbers  by  Cognitive  Level 

Total 

Reporting  Category 

Literal 

Inferential 

i 

Evaluative 

Number  of 
Questions 

Percentage 
of  Test 

1.  Identifying  the  Organization  of  Ideas 

The  student  should  be  able  to  attend  to  and  analyze 
elements  of  the  author’s  organization  such  as 
sequence,  purpose,  comparison,  cause/effect,  and 
imagery  in  a reading  selection. 

7,  23,  27 

13,  25,  49 

20,  45 

8 

16 

2.  Analyzing  Details 

The  student  should  be  able  to  attend  to  and 
analyze  the  interrelationship  of  the  details  in 
a reading  selection. 

1,  4,  5,  9, 
10,  11,  14, 
26,  42 

6,  22,  29, 
39,  41,  44, 
46 

24,  32,  47, 
50 

20 

40 

3.  Associating  Meanings 

The  student  should  be  able  to  associate  meanings  of 
words  and  expressions  in  context  and  evaluate  the 
appropriateness  of  the  author’s  word  choice. 

3,  8,  12,  15, 
28,  30,  38, 
40 

16,  34,  35, 
36,  37 

13 

26 

4.  Synthesizing  Ideas 

The  student  should  be  able  to  synthesize  the 
information  within  the  reading  selection  to  construct 
meaning.  The  student  should  be  able  to  synthesize 
ideas  from  the  entire  reading  selection  in  order  to 
deduce  the  main  idea  and  to  predict  plausible 
outcomes  or  conclusions. 

2,  31 

17,  18,  19, 

21,  33,  43,  48 

9 

18 

Number  of  Questions 

12 

20 

18 

50 

100 

Percentage  of  Test 

24 

40 

36 

100 

100 

Results 

Individual  Multiple-Choice  Questions 


Question 

Key 

Difficulty* 

Question 

Key 

Difficulty 

Question 

Key 

Difficulty 

1 

. C 

75.3 

18 

B 

42.3 

35 

D 

69.7 

2 

A 

93.0 

19 

C 

56.9 

36 

A 

76.6 

3 

D 

58.6 

20 

B 

54.9 

37 

C 

50.6 

4 

■'  C 

81.5 

21 

D 

46.5 

38 

A 

44.5 

5 

B 

88.3 

22 

A 

43.1 

39 

C 

60.0 

6 

C 

57.4 

23 

A 

65.4 

40 

D 

49.0 

7 

C 

65.6 

24 

C 

50.6 

41 

C 

36.5 

8 

A 

43.9 

25 

D 

66.0 

42 

D 

65.4 

9 

B 

78.9 

26 

D 

52.9 

43 

A 

30.8 

10 

C 

76.2 

27 

D 

62.2 

44 

D 

34.2 

11 

D 

80.4 

28 

A 

52.1 

45 

B 

53.1 

12 

A 

86.1 

29 

C 

81.9 

46 

D 

57.4 

13 

B 

54.9 

30 

B 

64.7 

47 

B 

52.2 

14 

B 

65.3 

31 

B 

65.3 

48 

C 

49.7 

15 

B 

50.2 

32 

C 

61.7 

49 

D 

61.4 

16 

D 

66.5 

33 

C 

53.3 

50 

B 

73.7 

17 

A 

56.8 

34 

B 

51.4 

*Difficulty— percentage  of  students  answering  the  question  correctly 
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This  preliminary  report  provides  teachers,  school  administrators,  and  the  public  with  an  overview  of  the 
results  for  the  June  1992  Grade  6 English  Language  Arts  Achievement  Test.  It  complements  the  detailed 
school  and  jurisdiction  reports  that  were  mailed  to  schools  and  school  jurisdiction  offices  in  early  October. 
The  1992  Achievement  Testing  Program  Provincial  Report  provides  complete  analyses  of  the  provincial 
results  for  the  test.  This  report  will  be  available  to  educators  and  to  the  public  in  December  1992. 


Percentage  of  Students  Achieving: 


Acceptable  Standard 


Composition 


85.0 172.7  j 
Reading 


Total  Test 


Standard  of  Excellence 


Composition  Reading  Total  Test 


Achievement  Standard  ’ 
^ Actual  Results  “ 


* the  percentage  of  students  in  the  province 
expected  to  meet  the  acceptable  standard 
and  the  standard  of  excellence 
'*  the  percentage  of  students  in  the  province 
who  met  standards 


Who  Wrote  the  Test? 

Students  enrolled  in  the  regular  Grade  6 English  Language  Arts 
program  were  expected  to  write  the  1992  achievement  test.  A total 
of  33  717  students  wrote  the  June  1992  test. 

What  Was  the  Test  Like? 

The  test  had  two  parts. 

Part  A:  Composition  provided  students  with  a picture  and  a brief 
explanation  as  a prompt  for  their  writing.  Students  chose  the 
format  (narrative,  letter,  or  diary/journal  entries)  that  would  allow 
them  to  do  their  best  writing.  This  part  of  the  test  was  scored  in 
five  categories:  Content,  Organization,  Sentence  Structure, 
Vocabulary,  and  Conventions.  Content  and  Organization  were 
weighted  to  be  worth  twice  as  much  as  each  of  the  other  categories. 

Part  B:  Reading  consisted  of  50  multiple-choice  questions  based  on 
reading  selections  from  fiction,  non-fiction,  drama,  poetry,  and 
visual  media. 

How  Well  Did  Students  Do? 

Students’  weak  performance  in  reading  suggests  that  they  have 
difficulty  applying  critical  reading  skills.  They  tended  not  to 
understand  ideas,  details,  and  relationships  that  were  implied  in  a 
reading  selection.  As  well,  they  often  had  difficulty  in  answering 
questions  that  required  them  to  make  a judgment,  where  they  had 
to  evaluate  the  alternatives  in  the  context  of  the  reading  selection 
to  select  the  best  answer. 

Fewer  students  than  expected  demonstrated  writing  skills  as 
required  in  Grade  6 English  Language  Arts. 

Has  Achievement  Changed  Since  1984? 

A special  study  of  changes  in  achievement  was  conducted  as  part 
of  the  provincial  assessment.  Preliminary  results  showed  that 
achievement  levels  in  1992  were  not  significantly  different  from 
results  in  either  1984  or  1988.  Details  are  reported  in  the  1992 
Achievement  Testing  Program  Provincial  Report. 


Observations 

Students  found  the  reading  part  of  the  test  to  be  very  challenging.  The  following  is  a discussion  of  specific  areas  of 
strength  and  difficulty  for  those  Grade  6 students  who  wrote  the  June  1992  test.  Sample  questions  from  the  test 
are  provided  to  highlight  relative  strengths  and  areas  that  need  more  development  for  students  achieving  at  both 
the  acceptable  standard  and  the  standard  of  excellence.  For  each  sample  question,  the  correct  answer  is  marked 
with  an  asterisk.  The  percentage  of  students  choosing  each  alternative  is  also  provided. 


1. 

The  Wawaniki  lived 

2.8 

A. 

in  the  forest 

17.4 

B. 

in  the  far  north 

75.3 

*C. 

near  the  sunrise 

4.4 

D. 

on  the  southern  seashores 

41. 

Terry's  “symbolic  act”  (line  12)  was  to 

19.5 

A. 

complete  a personal  challenge 

21.8 

B. 

continue  to  believe  in  his  dream 

36.5 : 

*C. 

dip  his  artificial  leg  into  the  Atlantic 
Ocean 

21.0 

D. 

. raise  one  dollar  from  each  Canadian 

Acceptable  Standard — Sample  Questions  and  Commentary 
Question  1 required  students  to  locate  or  identify  the  setting  of  a 
passage.  Students  achieving  the  acceptable  standard  can  readily 
do  this. 

Question  41  required  students  to  infer  the  motivation  of  the  main 
character.  Students  achieving  the  acceptable  standard  had 
difficulty  with  character  motivation  that  was  not  directly  stated. 

The  strengths  of  students  who  demonstrated  an  acceptable 
standard  of  performance  include  an  ability  to 

• extract  directly  stated  details  of  setting,  scene,  and  character 
motivation  (see  question  1) 

• recognize  cause-and-effect  relationships  when  directly  stated 

• recognize  meanings  of  words  and  phrases  from  the  context  of  the 
material 

However,  many  of  these  students  had  difficulty 

• inferring  meanings  of  words  and  phrases  from  abstract  material 

• inferring  character  motivation 

• making  a judgment  about  the  main  idea  of  a reading  selection 

• making  a judgment  about  plausible  outcomes  in  a reading 
selection 

• understanding  a poem 


46.  William  took  comfort  if  “he  heard  some 
slower  unfortunate  clomping  behind”  him 
(lines  24-25)  because  he 

1 8.4  A.  felt  sorry  for  the  slower  runners 

1 1 .3  B.  was  ahead  of  some  of  the  fast 

runners 

1 0.5  C.  knew  that  he  would  cross  the  finish 

line  first 

57.4 *  * D.  knew  that  he  would  not  finish  last  in 

the  race 


Standard  of  Excellence — Sample  Questions  and  Commentary 
Question  46  required  students  to  infer  character  motivation. 
Students  achieving  the  standard  of  excellence  had  no  difficulty 
making  this  type  of  inference. 

Question  43  required  students  to  make  a judgment  about 
plausible  outcomes  based  on  their  ability  to  synthesize  information 
in  the  reading  selection.  A large  number  of  students  achieving  the 
standard  of  excellence  had  difficulty  doing  this  . Too  many  were 
drawn  to  alternative  C. 


43.  This  article  suggests  that  Terry’s  dream 
was  realized  when 

30.8  *A.  Canadians  donated  millions  of 

dollars  for  cancer  research 

1 8.9  B.  he  was  the  first  to  try  to  run  across 

Canada 

40.2  C.  Canadians  became  more  aware  of 
people  with  disabilities 
8.8  D.  he  became  very  famous 


Students  achieving  the  standard  of  excellence  could 

• infer  character  motivation  (see  question  46) 

• infer  meanings  of  words  and  phrases 

• make  a judgment  about  the  main  idea  of  a reading  selection 
However,  many  of  these  students  had  difficulty 

• interpreting  highly  abstract  ideas  and  synthesizing  the 
information 

• making  a judgment  about  plausible  outcomes  in  a reading 
selection  (see  question  43) 


Issues 

During  the  1992  marking  session,  teachers  were  asked  to  comment  on  both  parts  of  the  test.  Although  many 
teachers  were  happy  with  the  writing  prompt  and  the  choice  allowed  in  writing  format,  they  expressed 
concern  about  the  80-minute  time  limit.  In  many  cases,  students’  “good  copy”  writing  was  not  as  well  done 
as  their  “rough  copy”  writing,  and  at  best  was  merely  a recopying  of  the  original.  A possible  solution  is  to 
have  students  write  only  one  legible  copy  and  allow  them  to  make  any  changes  directly  on  that  work.  This 
would  make  the  80-minute  time  limit  less  of  a concern.  Another  issue  markers  raised  was  that  the  written 
test  did  not  accommodate  some  of  the  processes,  such  as  brainstorming  and  group  sharing,  that  are  followed 
in  the  classroom.  In  1993,  we  plan  to  allow  pairs  of  students  about  10  minutes  to  discuss  the  assignment 
before  they  start  writing.  Finally,  teachers  suggested  that  students  should  do  the  reading  and  writing  parts 
of  the  test  on  separate  days.  Starting  in  1993,  we  expect  to  administer  the  Language  Learning  Achievement 
Test  over  two  days. 

f 

i 

Listening  and  Viewing  Skills  Test  l 

As  they  attempt  to  make  sense  of  their  learning  experiences  in  all  subject  areas,  students  use  language  to 
explore,  construct,  and  communicate  ideas  and  information.  The  learning  process,  through  its  focus  on 
meaning,  enlarges  the  possibilities  for  the  natural  integration  of  all  modes  and  strands  of  language,  of  which 
listening  and  viewing  are  integral  parts.  These  connections  are  essential  for  effective  and  efficient  language 
learning.  Although  the  Language  Learning  component  of  the  Program  of  Studies  does  not  separate  the  “arts” 
of  language  into  distinct  strands,  the  achievement  tests  have  historically  concentrated  on  the  reading  and 
writing  strands.  Because  listening  and  viewing  are  also  critical  parts  of  language  learning,  we  wanted  to 
assess  these  “arts”  of  language  as  well. 

Grade  6 teachers  helped  develop  a listening  and  viewing  skills  test.  The  table  that  follows  gives  preliminary 
results  from  these  tests.  Detailed  information  and  analyses  will  be  given  in  the  Achievement  Testing 
Program  Provincial  Report. 


Student  Achievement  by  Level 


Listening  Skills 

Percentage 

Students  Who  May  Be  Achieving  Beyond  Grade  6 Level 

3.0 

Students  Who  Are  Achieving  at  Grade  6 Level 

77.7 

Students  Who  Are  Not  Yet  Achieving  at  Grade  6 Level 

19.3 

Viewing  Skills 

Percentage 

Students  Who  May  Be  Achieving  Beyond  Grade  6 Level 

5.8 

Students  Who  Are  Achieving  at  Grade  6 Level 

63.5 

Students  Who  Are  Not  Yet  Achieving  at  Grade  6 Level 

30.6 

Questionnaire:  Context  for  Learning 

In  June  1992,  Grade  6 English  Language  Arts  teachers  and  students  from  all  parts  of  the  province 
participated  in  a pilot  study  designed  to  identify  and  examine  the  relationship  among  various  contexts  for 
learning  and  their  effect  on  achievement.  Students  gave  their  opinions  on  various  language  learning  issues. 
Some  preliminary  data  indicate  that  the  majority  of  students  choose  their  leisure  reading  material  by  genre 
and  that  they  use  both  their  school  libraries  and  the  public  library  primarily  for  this  purpose.  In  their 
leisure  time,  the  majority  of  students  like  to  write  letters  and  stories  and  consider  themselves  to  be 
“writers”.  Many  also  enjoy  going  to  movies  and  museums.  Data  from  the  teacher  questionnaires  show  that 
teachers  are  providing  a print-rich  environment  for  their  students.  Teachers  are  encouraging  students  to 
read  a broad  range  of  material,  from  newspapers  and  magazines  to  encyclopedias,  for  both  school  work  and 
for  pleasure.  Writing  is  stressed  in  all  subject  areas.  The  1992  Achievement  Testing  Program  Provincial 
Report  will  provide  more  details. 


For  further  information,  contact  Jo-Anne  Hug,  Assessment  Specialist,  at  427-0010. 
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